
Teacher Name: Wendy Waldron
School, Subject Area, Grade Level: Danvers High School, US History I, 10th grade (fully
remote mixed CP/honors)
Email Address: wendywaldron@danvers.org

Activity summary with goals/objectives- If your implemented activity/lesson followed what
you described in your PDP submission, please give a 3 sentence-brief summary of it here. If
your implemented activity/lesson strayed somewhat from what you described in your PDP
submission, please explain further:

● Lesson Summary: Students examined a letter from Mahala Doyle and a New York Times
article as well as a Massachusetts Letter to the Editor to determine the causes of violence
in Lawrence, Kansas and Lawrence, MA respectively. Since students had learned the
details of the Kansas-Nebraska Act, Bleeding Kansas, and Harpers Ferry in previous
classes so a quick class recap vs. reliance on linked background information was used to
contextualize the Mahala Doyle letter. Students were walked through the reading of each
letter as the text, word choices, and differing punctuation make them a bit challenging to
read, especially in fully remote classes over Zoom. Filling out the columns and analysis
questions were done through a mix of full class participation, comments in the Zoom chat
as well as verbal answers, and some independent student work. The CP level students in
the class needed the full 90 minutes to complete the analysis questions so the Diamante
Poem was given as an optional extension assignment. Most of the honors students in the
class had class time to work on the Diamante Poem before the end of class.

o Objectives: Students will analyze primary source documents to grapple with the
cause of violence in the cities of Lawrence, Kansas and Lawrence, Massachusetts
in the 1850s. Through use of context and examining first-person accounts,
students will determine similarities between local history and larger historical
events as well as how they have a place in historical narratives. 

 If applicable, please include links to any curriculum you created for this lesson/activity:

● Violence in the Lawrences Sources
● Violence in the Lawrences: Analysis Questions

Reflect:

How did this lesson/activity help to achieve the goal of becoming more critical, responsive,
and/or inclusive as we approach this topic:

This lesson helped me bring in perspectives that I never considered before for this period of
history--the road to the Civil War. John Brown is such a polarizing and popular figure, but I
usually look at broad strokes of perspectives---a simplistic North vs. South dichotomy
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throughout this unit. In doing so, there is so much nuance and differing perspectives that I am
missing. By being challenged to include local history with Lawrence, MA, I was able to also
think of transforming how I teach traditional history related to John Brown. By bringing in the
Mahala Doyle letter, students heard the voice of a victim, woman, person without power, and
someone more relatable than John Brown (an extremist). By comparing and contrasting letters
related to the Lawrences, students got to hear about violence in their own backyard that was
happening around the same time as the widely known about violence in Kansas. They can see
that just because Bleeding Kansas wasn’t happening in their state, Massachusetts was not
immune to scapegoating, racism, and violence. All students could find something they could
relate to in this lesson, whether it was their Irish ancestry, being a Massachusetts resident, a
woman, someone who has been blamed, or even just a letter writer.  

If you were to do this activity/lesson again, how might you do it differently:

I would have started with the blue Lawrence, Massachusetts’ side first. The Mahala Doyle letter,
because of its context being rooted in history students were familiar with, would have been easier
for students to do on their own. That letter is easier to read, and it directly contradicted some of
the student’s thoughts about John Brown--that he only killed slaveholders in his pursuit of
abolition. I think using the Massachusetts Letter to the Editor as a full class model would have
been a great way to pique students’ interest at the beginning of class and then release kids to do
the Doyle letter fully independently. With that approach, students would be able to show the
skills they learned/are practicing based on the model. Instead, students needed my guidance and
context for the Letter to the Editor, and it is more difficult to make out on the screen and more
nuanced in its connections as the history is less well-known. I think this flipped approach would
have allowed more students to do the Diamante Poem in class vs. as an extension or on their own
time.

Artifacts: please include links to or samples of student work related to this
activity

RB Analysis Questions ML_Diamante Poem_Violence in the Lawrences

MC Analysis Questions MC_Diamante Poem_Violence in the Lawrences
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